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INTRODUCTION

This Kindergarten – 12 Social Studies Standards-Based Course of Study has been developed by a committee representing ten school districts in Portage County.  The document is based on the Ohio K-12 Social Studies Academic Content Standards and the work of Patricia Clayton and the Social Studies Committee from the Summit County ESC.

This document includes the social studies educational program philosophy, mission and goals, and assessment and intervention policies.  In addition, a thinking Processes and Skills section has been included.  This part of the document is the work of Patricia Clayton from the Summit County ESC.  Just as students spiral their content vocabulary, student must also build foundation-thinking processes/skills to provide them with the skills and experiences to solve both academic and personal decision making problems.  These Thinking Processes and Skills are learned and do not naturally develop with age.  Instead, they come from first hand experience of learning how to use the thinking processes/skills.   It takes between 14-18 experiences within an 8 week time period for a student to completely grasp and internalize just one of these fundamental processes.   With coaching, students will make links between previous processes/skills and the new process/skill that is being developed.

Each grade -level section begins with a page of Content Vocabulary.  These lists are not inclusive of all of the vocabulary that a student would need to master at any grade level.  They are lists of words chosen, most directly from the Academic Content Standards, to remind teachers of the vocabulary that they should be using with students.  It is important for teachers to look at the grade levels before their own to see the vocabulary that students have already been taught.

Activities and Resources are included for the benchmarks and indicators at every grade level.  These are intended to help teachers find information, clarify vocabulary, and get new ideas for teaching the Content Standards.  Information about videos, websites, books, field trips, and other resources is offered when possible.  These are suggestions only. Teachers will need to determine the appropriateness of these items for their students in their school district and community.  

Most grade levels also include a Performance Task Assessment.  These are examples of how several grade-level indicators can be combined into one performance task/assessment.  As with all of the activities and resources included in this document, teachers are encouraged to adapt them to their own classroom needs.

A Suggested Units section has been provided for grades 2-10.  The goal for each unit was to integrate the seven standards rather than to teach them in isolation.  These units are designed to offer an example of how the Content Standards might be taught.  Teachers and/or school districts may find other ways to organize the grade-level indicators into units.     

Addendum A:  Glossary of Terms. It is a sampling of terms students are to have mastered before the Ohio Graduation Test.  The definitions are found in the Ohio Social Studies Academic Content Standards book and represent a 10th grade level knowledge of the vocabulary.  Teachers of lower grade-levels may need to adjust the level of the definition to make it grade-level appropriate.

Thank you to the Portage County Educational Service Center Governing Board, Superintendent Dewey Chapman, the Social Studies Committee, the Social Studies Teachers of Portage County, and Patricia Clayton of the Summit County Educational Service Center.

Bethany Hudson
Director of Curriculum and Social Studies Consultant

Portage County Educational Service Center

STATEMENT of PHILOSOPHY

The Governing Board of the Portage County Educational Service Center is committed to providing a program of education, which is consistent with the following tenets:

1. Education shall contribute to the continuous improvement of our democratic society and the cultures, which exist through the development of concerned, contributing, and patriotic citizens.

2. The dignity and worth of the individual will be respected and each individual should be given the opportunity to participate in our society to the best of his ability.

3. The educational program should be conducive to the maximum intellectual, physical, social, and emotional development of all youth.

4. Basic knowledge, skills, understandings, and appreciations are necessary for full life functioning.

5. All youth shall be introduced to the humanities and the arts and provided the opportunity to pursue further studies in these areas.

6. The continuous appraisal of the immediate and projected personal and societal needs of our youth shall be carried on to provide the basis for program changes needed to prepare them for a life of continuous growth and recognize that education is a lifelong process.

7. The development of self-appraisal skills, decision-making techniques, and self-discipline by our youth should help them in assuming the responsibility for setting realistic immediate and long-range personal, academic, and career goals.

8. The development of moral and ethical values on the part of youth is an important aspect of personal maturity, for which the parents should assume the primary responsibility; however, the schools will strive to reinforce their efforts.

9. Continuous physical, mental, and emotional growth and development should be promoted through the maintenance of a personalized and appropriate educational program for our youth.

10. Self-realization and self-expression will be encouraged.

11. The educational program shall meet or exceed state minimum standards.

12. The development and implementation of a program of continuous evaluation based upon stated goals and objectives is necessary for effective program revision and improvement.

Governing Board of the Portage County Educational Service Center

EDUCATIONAL OUTCOME GOALS

1. Develop Mastery of Basic Skills The Board of Education will promote acquisition of basic comprehension, communication, and computation skills to the greatest extent possible for each student.  Every effort will be made to offer each student the opportunity to master the basic skills needed to pursue his chosen goals.

2. Gain Knowledge and Experience in Natural Science, Social Sciences, Humanities, and Fine Arts  The Board of Education will provide, on a continuing basis, opportunity and encouragement for each student to gain knowledge and experience in the sciences, humanities, and arts.

3. Develop a Positive Self-Image  The Board of Education will respond to each student's need to develop a positive self-image and will cultivate within students the ability to determine, understand, and examine their own capabilities, interests, and goals.

4. Develop Skills of Constructive and Critical Thinking The Board of Education will foster skills of constructive and critical thinking in order to enable each student to deal effectively with situations and problems in an independent, self-fulfilling, and responsible manner.

5. Develop Skills Appropriate to a Technological Society  The Board of Education will provide each child with information necessary to function in a rapidly changing work place.

6. Develop Respect for Others and the Law  The Board of Education will promote the development of students who are mature, responsible citizens with respect for the rights of others and the law.

7. Gain Lifelong Learning Skills  The Board of Education will promote an eagerness for learning which will encourage each student to take advantage of educational opportunities beyond formal schooling.

8. Gain Understanding of Value Systems, Cultures, and Heritages  The Board of Education will provide for each student a knowledge and understanding of social skills, so that he/she is prepared to participate responsibly and successfully in a pluralistic society.

9. Gain Understanding of Economic Roles in Society  The Board of Education will help each student gain a critical understanding of his/her role as producer and consumer of goods and services, and of the principles involved in the production of goods and services.

10. Gain Knowledge and Understanding of the Environment  The Board of Education will develop within students respect for and appreciation of the maintenance, protection, and improvement of the physical environment.

11. Develop Positive Health Habits and Physical Skills  The Board of Education will help each student develop good habits concerning care of the body, avoidance of harmful effects of drugs, alcohol, and tobacco.  Lifelong physical fitness including lifetime recreational skills will be promoted.

12. Develop Within the Community a Sense of Pride in Their Schools The Board of Education will provide communication with the community, highlighting the strengths of the education program and inviting the community to participate in school functions.

13. Continual Evaluation and Revision of the Curriculum  The Board of Education will promote through constant evaluation, curriculum that is pertinent to student needs and reflects the needs of the community at the present time and for the future.
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Ohio Social Studies Academic Content Standards Philosophy

Ohio’s social studies content standards serve as a basis for what all students should know and be able to do by the time they graduate from high school. These standards, benchmarks and grade-level indicators are intended to provide Ohio’s educators with a set of common expectations upon which to base social studies curricula.

Philosophy of Ohio’s Social Studies Academic Content Standards

Effective social studies integrates history, geography, economics, political science, other social sciences and humanities in order to prepare students to be actively involved citizens.  Specifically, social studies:

· helps students develop the ability to make informed and reasoned decisions for themselves and for the common good;

· prepares students for their role as citizens and decision makers in a diverse, democratic society;

·  enables students to learn about significant people, places, events and issues in the past in order to understand the present and to  

    develop a higher level of cultural literacy;

· fosters students’ ability to act responsibly and become successful problem solvers in an interdependent world of limited resources

 with varied political systems and perspectives.  

· provides repeated experiences and practices of these skills and processes in relevant situations.

Assumptions for Social Studies Content Standards

Ohio’s Academic Content Standards:

· Are influenced by national standards documents*.

· Reflect the sound application of research as to how students learn social studies.

· Set high expectations and provide strong support for social studies achievement by ALL students. 

· Balance knowledge, conceptual understanding and skill development to promote critical thinking and decision making.

· Focus on important social studies topics that are well articulated through benchmarks and grade-level indicators.

· Represent rigorous progression across grades and in-depth study within each grade.

· Serve as the basis for classroom and state-wide assessments.

· Guide the development of local social studies curricula and instructional programs.

· Address significant understandings that are the basis for sound decision-making by citizens.

· Represent the social studies knowledge and skills needed to make a successful transition to post-secondary education, the workplace and civic life.

· Incorporate the use of technology by ALL students in learning social studies.


*Such as: National Council for the Social Studies, National History Standards, National Geography Standards, National Council on Economic Education.
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Portage County Social Studies Program 

Philosophy




The primary purpose of the kindergarten through twelfth-grade social studies program is to help young people understand, through the study of the past and the present, what it means to be a human being in society and to develop the ability to make informed and reasoned decisions for the public good as citizens of a culturally diverse, democratic society in an interdependent world of finite resources.  Social studies is a vital part of the curriculum as it embraces the context within which future adults will act as they apply the knowledge and skills gained from the rest of their school experiences.  These future adults must be knowledgeable, thoughtful, participating citizens in many contexts:  as members of families, as producers and consumers in the marketplace, as participants in associations, as constituents of different levels of political states, and as members of the global community.  They should be able to use their knowledge and skills to solve problems and make decisions.




Social studies is more than a collection of separate disciplines to be offered in a piecemeal fashion throughout a child's schooling.  Social studies utilizes the integrated study of social sciences and humanities to accomplish its aims.  Economics, geography, government, history, and sociology form a framework so that the skills and methodologies of social studies can contribute to real-life learning opportunities.




This integrated study is articulated across grade levels to achieve the purpose of the program, the promotion of civic competence.  Civic competence means the ability and desire to be fully engaged in the activities of society.  This requires the development of appropriate knowledge, utilization of participatory skills, and adherence to democratic principles.




All children can learn the concepts, skills, and habits of mind associated with the social studies.  Social studies should enable all learners to develop their abilities to the utmost.  The stimuli we expect students to use to create knowledge should be developmentally appropriate for the ages of the students involved.  The skills we expect students to use should be experienced and practiced repeatedly in relevant situations; and the democratic principles we expect students to apply should be internalized.  The social studies program must engage learners in situations which call upon their knowledge, require them to use their skills, and ask them to respond according to democratic principles.
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Portage County Social Studies Program

Mission and Goals

The mission of the social studies program is to help students understand, through the study of the past and present, what it means to be a human being in society, developing the ability to make informed and reasoned decisions for the future, considering the public good as citizens of a culturally diverse, democratic society in an interdependent world of finite resources.


The identification of instructional objectives is meant to facilitate the mission of the social studies program by providing the following outcome goals:

1. to develop an understanding of his/her own worth, abilities, potentialities, and limitations,

2. to learn to enjoy the process of learning and to acquire the skills necessary for a lifetime of continuous learning and adaptation to change,

3. to become an effective and responsible contributor to the decision-making processes of the political and other institutions of the community, state, country, and world,

4. to acquire an understanding of ethical principles and the ability to apply them to his/her own life,

5. to acquire basic skills in obtaining information, solving problems, thinking critically, and communicating effectively,

6. to acquire a stock of basic information concerning the principles of the physical, biological and social science, the historical record of human achievements and failures, and current social issues,

7. to acquire the knowledge, skills and understanding that permit pupils to play a satisfying and responsible role as both producer and consumer,

8. to acquire the knowledge, habits, and attitudes that promote personal and public health, both physical and mental.
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SOCIAL STUDIES ASSESSMENT POLICY
The Role of Assessment

A strong, effective, aligned educational system has three parts:  Standards, Curriculum and Instruction, and Assessments that align with the standards.  Ohio has developed and adopted clear and rigorous academic content standards for its students.  Educators, students, and the public need to know if students meet these standards.  Assessment represents a student’s demonstration of understanding; it provides evidence of what student know and are able to do.  A comprehensive and thoughtful assessment system also provides needed information for instructional planning and decision-making.

Ohio’s comprehensive assessment system includes several types of assessments:

	· achievement test
	· classroom assessments

	· diagnostic assessments
	· national and international assessments


Each type of assessment provides invaluable information to Ohio’s educators, parents, students and communities.  While each piece supports the others, each also serves its own unique purpose. 

Achievement Tests

Achievement tests provide the broadest picture of student performance.  Ohio’s achievement assessments, including the Ohio Graduation Test (OGT), are administered at specified grades and are based on the Ohio academic content standards and benchmarks.  Statewide assessments measure student achievement and provide guidance for making program decisions and for decisions related to the allocation of resources at the state and local level.  

Diagnostic Assessments

Diagnostic assessments are administered annually and are designed to give teachers and parents detailed information as to the strengths and weaknesses of individual students.  They provide teachers with important information for instructional planning.  

Classroom Assessments

One of the most important components in implementing an aligned standard-based system is ongoing classroom assessment.  Teachers constantly assess student performance on an ongoing basis, using both informal and formal measures.  Listening to and questioning students are forms of classroom assessment, as are performance assessments, such as writing a research report or solving mathematical problems.  Teachers use classroom assessments to evaluate students’ performance and progress and to plan instructional intervention that is tailored to student’s needs.  Classroom assessments provide insights to the ongoing performance of students.  

One benefit of classroom assessment is that the feedback is frequent and immediate.  Another benefit is that teachers can plan and use assessments in a way that best suits their students’ needs.  Teachers can design and administer entry-level assessments to determine students’ prerequisite skills.  They can monitor students’ progress frequently to adjust the pace of instruction appropriately and develop and use summative 

assessments to assess their instructional methods and their students’ achievement.  
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SOCIAL STUDIES ASSESSMENT POLICY
National and International Assessments

Through participation in national and international assessment opportunities, such as NAEP and TIMSS, Ohio is able to compare the achievement of its students against that of students in other states and other nations.  In this way, Ohio ensures that its standards are sufficiently rigorous and world-class.

The Best Preparation for All Types of Assessment

In Ohio’s aligned system teachers, who develop classroom assessments based on the academic content standards grave-level indicators, will know that they are evaluating students against a common reference point shared by all Ohio teachers.

When teachers design instructional plans based on the grade-level indicators, they will be preparing students for the statewide diagnostic and achievement test.  Teachers will not have to take time out from instruction to prepare students for assessments.  Standards-based instruction will prepare students for the assessments.  In this way Ohio’s aligned system will support schools, teachers, and parents in ensuring that all students meet the rigorous demands of the new century.  

Ohio’s Comprehensive Assessment System

	Assessment Types
	Basis for Content
	Purpose

	Achievement Test, including the Ohio Graduation Tests and grade/discipline specific tests
	Ohio’s Academic Content Standards
	· Measure student achievement.

· Demonstrate evidence of continuous improvement at the state and local level.

· Provide data for Ohio’s accountability system.

	Diagnostic Assessment
	Ohio’s Academic Content Standards
	· Monitoring student progress.

· Make instructional decisions such as intervention, enrichment.

· Provide information to students, parents and teachers.

	Classroom Assessment
	Ohio’s Academic Content Standards

Local Course of Study
	· Measure process as well as product of student understanding and knowledge.

· Inform teachers and students about progress.

· Provide information for instructional planning.

	National & International Assessment
	National & International Standards 
	· Compare Ohio achievement against that of other states and nations.
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INTERVENTION SERVICES


Individual students may need remediation, reinforcement, or extended learning situations to assist them with specific Indicators.  As a result, two important assumptions need to be remembered: 1) intervention must always be tied to assessment, and 2) intervention is a shared responsibility.  Assessment may be formal or informal, but it should always indicate to teachers whether intervention is necessary.  This does not mean that a single assessment will necessarily indicate the need for intervention, nor will a single assessment indicate the type of intervention that should be provided.  Rather, intervention programs need to be based on the full range of assessments that are included in a district's standards-based education program.  


Intervention is a shared responsibility.  In the broadest sense, intervention is the responsibility of all individuals who are involved with student achievement.  Ideally, these structures involve students, teachers, support staff, parents, and building/district administrators.  Minimally, intervention should be structured through three successive levels – the classroom, the building, and the district.  At the core of classroom intervention is effective instruction aimed at each student. This requires that instruction be focused as much upon the process of learning as upon what is learned.  

Classroom Level Instruction


The primary responsibility for providing intervention rests primarily with the classroom teacher.  The teacher must identify the need for intervention, design the instructional form it will take, and implement the action.  Intervention in the classroom can take place during a lesson, after a lesson, at the end of a unit, or at the end (or beginning) of a grade level.  However, the most effective intervention point occurs during the initial instruction.


There are many instruction/intervention patterns, and five of the most commonly observed patterns are characterized by 

(1) whole-group instruction, followed by remediation or extension for individual students,  (2) whole-group instruction followed by collaborative group work,  (3) group problem-solving strategies,  4) one-to-one teacher-student interaction, and (5) technology-related individualized programs.

Building Level Intervention

When the intervention strategies provided in the classroom are not sufficient to meet the needs of an individual student, it is sometimes necessary to provide alternatives.  These alternatives may include interclass grouping, the establishment of a resource or intervention room, tutorial programs, and a formal intervention assistance team established at the building level.

District Level Intervention


Students who continue to have unmet needs after involvement in classroom and building-level intervention programs should be placed in district programs.  These programs might include a highly individualized summer school program, a before- or after-school program during the regular school year, and in the case of secondary school students, a required remedial academic course or post-secondary enrollment option.
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INTERVENTION SERVICES MODEL

	Level
	Resources
	Records
	Activities

	CLASSROOM

Intraclass grouping

Alternative instruction

· Distance learning

· Field trips

· Guest speakers
	Courses of study, performance objectives, appropriate instructional material
	Records may include any/all of the following: 

· Student progress documentation

· Individual and group projects

· Student folder/portfolio records of performances mastered and intervention.
	1. Adjust instruction to learning styles

2. Modify materials

3. Personalize instruction

4. Use direct teaching

5. Use cooperative learning

6. Use learning contracts/teacher-student goal setting

	BUILDING
	
	
	7. Use diagnostic/prescriptive teaching

	Interclass grouping

Resource/intervention room

Tutorial program

Intervention assistance team


	Student folder/portfolio, course of study, performance objectives, appropriate instruction materials

Student folder/portfolio, course of study, performance objectives, appropriate instructional materials

Performance objectives, appropriate instructional materials

Computer-based remediation


	Continue to update student folder, including evidence of student work

Continue to update student folder

Complete record of intervention effort given to professional overseeing tutoring for recording in student folder.

Update student folder and document intervention plan decided upon by the team


	8. Conduct student conferences

9. Provide time in a resource room

10. Develop instructional plan with student

11. Provide independent activities coded to specific objectives

12. Use flexible grouping

13. Provide tutoring

a. Peer tutoring

b. Volunteer tutoring

c. Parent tutoring

d. Cross-age tutoring

e. Cross-grade tutoring

f. Computer-assisted tutoring

14. Use outside resource personnel/speakers

15. Involve parents in the intervention and implementation plan

16. Use diagnostic self-report

17. Conduct personal interview

	DISTRICTS
	
	
	

	Summer school

Extended learning situations

Post Secondary options

In-term extra hours programs (with teachers)

Required remedial academic course
	Courses of study, student folders/portfolio, performance objectives, appropriate instructional materials

Performance objectives not mastered, appropriate instructional materials

Courses of study, student folder, performance objectives, appropriate instructional materials
	Provide a list of performance objectives mastered and evidence of growth to professional responsible for recording student progress

Program/institution documentation

Student folder/portfolio

Update student folder
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SCOPE and SEQUENCE for K-12
Kindergarten - A Child’s Place in Time and Space

The kindergarten year is a time for getting acquainted with the school setting and routines. Students begin to understand the importance of rules, responsibility and decision-making. They are introduced to the cultural heritage of the United States and democratic principles through the study of national symbols and holidays. They also learn about other cultures so that they can begin to form concepts about the world beyond their own classroom and community.

Grade One - Families Now and Long Ago, Near and Far

The first-grade year builds on the concepts developed in kindergarten by focusing on the individual as a member of a family. Students begin to understand how families lived long ago and how they live in other cultures. They develop concepts about how the world is organized spatially through beginning map skills. They build the foundations for understanding principles of government and their role as citizens.

Grade Two - People Working Together

Work serves as an organizing theme for the second grade. Students learn about jobs today and long ago in the United States and in other parts of the world. They become familiar with biographies of people whose work has made a difference and use historical artifacts as clues to the past. They deepen their knowledge of diverse cultures and begin to understand how cooperation can help to achieve goals.

Grade Three - Communities:  Past and Present, Near and Far

The local community serves as the focal point for third grade as students begin to understand how their community has changed over time and to make comparisons with communities in other places. The study of local history comes alive through the use of artifacts and documents. They also learn how communities are governed and how the local economy is organized.

Grade Four - Ohio:  Its Past, Its Location, Its Government

The state of Ohio is the focus for fourth grade. Students learn about the geography, history, government and economy of their state. They learn about issues and ways that citizens participate in Ohio’s government. Students develop their research skills through individual and group activities.

Grade Five - Regions and People of North America

The fifth-grade year focuses on the geography of the continent of North America. Students learn how people came to the continent and about the land and resources that they found. Citizenship skills build as students learn about United States history and the democratic government of the United States. Students continue to develop their research skills by obtaining information from multiple sources.
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SCOPE and SEQUENCE for K-12 (continued)
Grade Six - Regions and People of the World

The sixth grade year focuses on the study of world regions. The concentration is geographic rather than historic. Students study some of the earliest people who lived in each region in order to understand how humans interacted with the environmental conditions at that time. Connections are made to present-day world regions including characteristics of governments and economic interactions.

Grade Seven - World Studies from 1000 B.C. to 1750: Ancient Civilizations Through the First Global Age

In the seventh grade students begin the four-year historical sequence with a study of the ancient world.  This study incorporates each of the seven standards into the chronology. Students learn that each historic event is shaped by its geographic setting, culture of the people, economic conditions, governmental decisions and citizen action. Students also expand their command of social studies skills and methods.

Grade Eight  -  United States Studies from 1607 to 1877: Colonization Through Reconstruction                    

The historical sequence continues in the eighth grade with an in-depth study of the early years of our country. This study incorporates each of the seven standards into the chronology. While students are studying a particular historic event in the United States, they also look at its geographic settings, economic implications, developments in government and the role of citizens.

Grade Nine - World Studies from 1750 to the Present: Age of Revolutions Through the 20th Century

Ninth-grade students continue the chronological study of world history. This study incorporates each of the seven standards. As students study historic eras, they consider the influence of geographic settings, cultural perspectives, economic systems and various forms of government. Students gain a deeper understanding of the role of citizens and continue to develop their research skills.

Grade Ten - United States Studies from 1877 to the Present: Post-Reconstruction Through the 20th Century

Tenth-grade students continue the chronological study of the history of the United States with emphasis on domestic affairs. This study incorporates each of the seven standards. As students study historic eras, they consider the geographic, cultural, economic and governmental changes that have occurred. Students develop a deeper understanding of their role as citizens and continue to expand their command of social studies skills and methods.
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SCOPE and SEQUENCE for K-12 (continued)

Grade Eleven - Political and Economic Decisions

The focus of the eleventh grade is an in-depth study of the United States government and economy. This study incorporates all seven standards. Students study the historic roots of the political system and how it has changed over time. They continue to develop an understanding of the rights and responsibilities of citizenship, as well as personal economic responsibilities.

Grade Twelve - Preparing for Citizenship (elective)
The twelfth grade year serves as a capstone in which students apply the knowledge and skills that they have learned during previous grades. It focuses on current events and recent history while allowing students to choose topics of particular interest. Students demonstrate skills necessary for active, effective citizenship.
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OHIO’S PRE-K - 12 SOCIAL STUDIES STANDARDS

History

Students use materials drawn from the diversity of human experience to analyze and interpret significant events, patterns and themes in the history of Ohio, the United States and the world.

People in Societies

Students use knowledge of perspectives, practices and products of cultural, ethnic and social groups to analyze the impact of their commonality and diversity within local, national, regional and global settings.

Geography

Students use knowledge of geographic locations, patterns and processes to show the interrelationship between the physical environment and human activity, and to explain the interactions that occur in an increasingly interdependent world.

Economics

Students use economic reasoning skills and knowledge of major economic concepts, issues and systems in order to make informed choices as producers, consumers, savers, investors, workers and citizens in an interdependent world.

Government

Students use knowledge of the purposes, structures and processes of political systems at the local, state, national and international levels to understand that people create systems of government as structures of power and authority to provide order, maintain stability and promote the general welfare.

Citizenship Rights and Responsibilities

Students use knowledge of the rights and responsibilities of citizenship in order to examine and evaluate civic ideals and to participate in community life and the American democratic system.

Social Studies Skills and Methods 

Students collect, organize, evaluate and synthesize information from multiple sources to draw logical conclusions. Students communicate this information using appropriate social studies terminology in oral, written or multimedia form and apply what they have learned to societal issues in simulated or real-world settings. 
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AN OVERVIEW OF A STANDARDS FRAMEWORK

Content Standards:    (The Big Ideas)   

· Determine what all students should know and be able to do.

· Identify the overarching goals and themes.

Benchmarks:    (Grade Level Bands or Clusters)

· Establish key checkpoints that monitor progress toward academic content standards.

· Identify what all students should know and be able to do at the end of grade-level bands.  

· The Social Studies grade clusters are:  K-2,  3-5,  6-8,  9-10 and  11-12.  

· The grade clusters are not the same for all disciplines such as Mathematics:  K-2,   3-4,   5-7,   8-10,   and  11-12.

· Provide the links and supports for the attainment of one or more content standards.

· The Links require students to see relationships and patterns. Students are to progress beyond defining and listing discrete knowledge; instead they are to progress to a higher level of comparisons and analysis.  

· The Supports require evidence rather than just making a statement.  This creates the need for short and extended response assessment opportunities for students to provide the necessary evidence to support their statements.

Grade Level Indicators:   (Somewhat Similar to Instructional Objectives)

· Establish specific statements of what all students should know and be able to do at each grade level K-12.

· Provide checkpoints that monitor progress toward the benchmarks and standards.

Knowledge and Skills:

· The knowledge and skills defined in Ohio’s academic content standards are within the reach of all students.

· Students develop at different rates.

· The degree to which the standards are met and the time it takes to reach the standards will vary from student to student.

· Knowledge is the cognitive aspect of data and facts.  However, it is the teacher who impacts the wisdom of each student to judge rightly and to develop a course of action based on knowledge, experiences, and understanding.

State Curriculum Models:

· State courses of study to support the attainment of content standards, benchmarks and indicators are available at www.ode.state.oh.us. 
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Adapted from the Ohio Social Studies Academic Content Standards
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